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Objective. To design and evaluate a student leadership retreat focused on: leadership regardless of
position or title, the need for passionate commitment to excellence, the importance of teamwork, and
the value of self-reflection.
Design. Students in their second, third, and fourth year of a doctor of pharmacy (PharmD) program
were invited to participate in an off-campus leadership retreat that combined organized learning
activities and social/networking opportunities. Retreat content utilized didactic, experiential, and
self-directed learning activities.
Assessment. Forty-two students participated in the retreat and were surveyed pre- and post-retreat. A
student-led group evaluation and course evaluations were also utilized. Responses on the post-retreat
evaluation suggested an increased belief in their ability to influence change and an enhanced awareness
of the role of self-reflection in creating excellence in the profession.
Conclusion. An off-campus overnight retreat has value in challenging student perceptions about
leadership and promoting reflection on their personal role in leading change within the profession
Continued exploration and development of this format is warranted for commitment to excellence
programming and also for additional leadership topics and audiences.
Keywords: leadership, pharmacy students, retreat, excellence, team, self-reflection
INTRODUCTION
Meeting the profession’s expectations for the deliv-
ery of comprehensive pharmaceutical care will require an
unprecedented level of leadership.1 Pharmacists will need
to create pharmacy practices consistent with this vision.
Recognizing this need for leadership, the Accreditation
Council for Pharmacy Education (ACPE) creates the ex-
pectation for faculty and administrative commitment to
fostering leadership development in students in Guideline
23 of the ACPE Standards and Guidelines.2,3 Further-
more, Guideline 26.1 states that programs for faculty
development should ‘‘provide strategies to develop con-
sistent socialization, leadership, and professionalism in
students throughout the curriculum,’’3 Thus, all schools
and colleges of pharmacy must consciously consider
methods for supporting the leadership development of
pharmacy students.
There are numerous opinions on how to develop
‘‘change agents’’ and the source material from which
instructors can draw upon is abundant. Before engaging
in course instruction related to leading change, it is im-
portant to ensure that a baseline foundation of beliefs and
knowledge exists. First, pharmacy students must under-
stand what leadership is and from where it comes. Most
importantly, pharmacy students must hold a personal be-
lief that they can influence positive change regardless of
their position or title. Students must also recognize the
need for personal accountability, particularly with respect
to making a commitment to excellence and making a dif-
ference. Without an underlying belief in what they can
accomplish as an individual and the need to make a per-
sonal commitment to embody the change that they hope to
see in the profession, it is unlikely that leadership devel-
opment activities will result in notable change in the indi-
vidual’s activities or behaviors.
This paper outlines the structure of a 28-hour leader-
ship retreat for pharmacy students. It also describes expe-
rience to date, delivering foundational content focused on
non-positional leadership. Retreats have been utilized by
other disciplines to address leadership training and team
building with reported success.4,5 Concentrated leader-
ship development programs in pharmacy have been de-
scribed by other authors, and often these initiatives have
been collaborations between schools of pharmacy and
state pharmacy associations.6-9 However, the leadership
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retreat described here is unique in its focus (ie, personal
accountability for making a difference); the source mate-
rial used as the framework for the retreat; and its open
access to all pharmacy students (as opposed to being lim-
ited to elected student organization leaders or to those
invited via a selection process). Although the retreat
was developed as a standalone learning activity for all
pharmacy students, it is also a required activity for those
who are enrolled in a 2-credit elective course, Phar 6237:
Leading Change in Pharmacy I.
DESIGN
Retreat Structure
The leadership retreat was offered for the first time in
fall 2007 at the University of Minnesota, as part of a larger
College commitment to the development of emerging
leaders. In addition, a series of 2 elective courses, entitled
Leading Change in Pharmacy, are available to students.
These courses plus the retreat described here serve as
a foundation for an 18-credit emphasis area in leadership
development that students can elect to pursue within the
doctor of pharmacy (PharmD) degree program.
The leadership retreat was available for all students in
their second, third, or fourth years of the PharmD curric-
ulum on both the Twin Cities and Duluth campuses. The
retreat was held in a camp setting that was intended to
facilitate a sense of being ‘‘away from campus.’’ The re-
treat was 28 hours in length with all participants staying at
the camp overnight, allowing for a mix of organized
learning activities with opportunities for peer-peer and
student-faculty socializing. The time and distance from
the campuses required a commitment by both students
and facilitators. However, it also created an opportunity
to clearly focus on the content and activities of the program.
The title of the first leadership retreat was ‘‘Trans-
forming Attitude and Passion - TAP into your leadership
potential.’’ Over the course of the retreat, 4 objectives
were addressed. Specifically, the retreat was designed
and content chosen so that, at the conclusion, students
would be able to: recognize the ability to lead regardless
of position or title, describe the need for passionate com-
mitment to excellence and professional service, explain
the power of relationship building and teamwork, and rec-
ognize the value of and exercise skills in self-reflection.
These objectives formed the basis for the 4 themes of the
retreat, which are outlined with their related activities in
Table 1 and discussed below. Table 2 provides an outline
of the retreat agenda.
Table 1. Summary of Activities at a Leadership Retreat for Doctor of Pharmacy (PharmD) Students
Objectives Activities Description
Recognize the ability to lead
regardless of position or title
‘‘First Leader,’’ ‘‘Picture of
Leadership,’’ ‘‘Establishing
the Need for Leadership’’
Students explore the existing perceptions
of leadership, (who is the first person
you think of when you hear the term
‘‘leader?’’), where they believe
leadership comes from within an
organization, and situations that
represent the need for leadership.
Learning activities include students
drawing representations of leadership.




Read The Fred Factor with
pre-retreat reflection assignment.
Mini-lectures and guided
discussions on book concepts.
Group skit.
Learning activity outlines provided in
Figure 1 and 2.
Explain the power of relationship
building and teamwork
Outdoor team building games Groups participate in games where teamwork
is necessary for the most effective outcome
or where clear communication is critical.
Each activity is followed by a ‘‘debriefing’’
session with a facilitator.
Recognize the value of and
exercise skills in self-reflection
Selected clips from movie, About
Schmidt. Reflection and writing
a commitment statement
Story of an individual regretting not pursuing
career dreams at time of retirement.
Following viewing, learners are provided
time for an extended guided reflection period
culminating with a request to write a personal
statement of commitment to leading change.
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Table 2. Schedule for the Transforming Attitude and Passion (TAP) – TAP into your leadership potential! Leadership Retreat
Time Session Activity Type
Saturday
9:30 Arrive at camp, check into rooms Social Time
10:00 Introductions and Four Quadrants Icebreaker
10:30 Session One: Defining Leadership
d Who are leaders? Large Group Discussion
d What is leadership? Individual reflective drawing activity
d Defining ‘‘grassroots leadership’’ Mini-Lecture
11:10 Break Social Time
11:20 Session Two: Establishing the need for leadership
d Leadership of practice in 2017 Small and Large Group Discussion
d What does Fred have to do with this? Mini-Lecture and Video Viewing
d About Schmidt – Part I: What will my career, life mean?
12:30 Lunch Social Time
1:15 Team building games Team Building
d All teams – ‘‘Insanity’’
d Individual teams – ‘‘toxic waste’’, ‘‘5 pointed star’’,
‘‘calculator’’, ‘‘mine field’’
3:30 Debrief on Team Building Games Large Group Discussion
3:45 Session Three: Being Extra-ordinary. . .Being a Fred
d Review of Fred Principles Mini-Lecture
d What would Fred the Pharmacist look like? Small Group Activity
d Introduction to Skit assignment
5:00 Dinner Social Time
5:45 Skit prep time Small Groups
7:00 About Schmidt Part II: Anatomy of a Scene Video Viewing and Large
Group Discussion
7:30 Fred Skits Large Group/Small Group
9:00 Social time at Recreation Center followed by Bonfire Social Time
Sunday
8:00 Breakfast Social Time
8:45 Session Four: The Storyline of My Life Individual Reflective Activity
9:30 Session Five: Stories from Recent Graduates Mini-Lecture/Storytelling
Examining the past and planning for future commitments
to excellence
10:30 Session Six: Tying in Fred Small Groups
d How can I be a Fred Intern?
d How can I be student pharmacist Fred?
11:15 Session Seven: About Schmidt – Part III Video Viewing
11:30 Into the Woods Individual Reflective Writing
(Box Lunch Provided)d What did I learn about myself this weekend?
d What am I committed to do because of this weekend?
d What is the one most important change that could be made in the
practice of pharmacy? How will this change occur? Specifically,
what role will you play and what role will your colleagues play?
d How can I ‘‘become a Fred’’ at the college of pharmacy?
12:15 Retreat Evaluation Student Led Discussion
d What did you appreciate?
d What is one thing you would change about the Retreat?
12:45 Next Steps Student Led Discussion
d Where do we want to go as a group?
d What more do we need?
d How can we use this weekend’s information back at the College?
1:30 Depart for Home
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A pre-retreat assignment was used to jump start the
retreat. The source material for 2 of the 4 retreat themes
was the book The Fred Factor, which contains a short
story with a powerful message about how an average post-
man took responsibility for making a difference for those
he served. Students were assigned to read this book and
complete a reflection assignment as their ‘‘entrance
ticket’’ to the retreat (Table 3). Rather than beginning with
a lecture covering the book’s content, students were asked
to take responsibility for learning the story of Fred prior to
arrival, through self-study.
Upon arriving at the retreat center, students were
assigned to groups, which they worked within for the
entire program. The assignments ensured that groups con-
tained students from multiple years of the curriculum.
Some groups also included a pharmacy practice resident.
Students remained in these groups for nearly all activities
to facilitate relationship-building. Students were not pro-
vided with an agenda for the weekend to prevent worrying
about like or dislike of future activities and concerns
about time.
Retreat Content
At the opening of the program, students engaged in
activities designed to address the first theme: recognizing
an individual’s ability to lead regardless of position or
title. Participants engaged in personal, small group and
large group activities that required them to evaluate
their perceptions and biases regarding where leadership
comes from and the type of individuals who demonstrate
it. Through this work, the facilitator generated a discus-
sion that compared and contrasted positional and non-
positional leadership.
Additional activities within this theme also helped
students to discover the need for leadership and reasons
why they must commit to leading change. In addition,
participants completed activities that required them to
consider what may be different in the way health care is
delivered 10 years into their careers and how pharmacy
will respond to these changes. Students were also asked to
consciously consider how their education and expecta-
tions for pharmacy practice differ from those pharmacists
who graduated 10 years prior to their admission to phar-
macy school. Because we had observed that students of-
ten (1) expected change to be led by those who entered the
profession before them, and (2) lacked an appreciation for
the unique knowledge and skills they were gaining in a
contemporary curriculum, these activities were designed
to help students recognize that they have a unique set of
abilities and motivations that can be used to advance
pharmacy practice after graduation or even while they
are still students.
A second theme was passionate commitment to ex-
cellence and professional service. Participants built on
their pre-retreat assignment by participating in large
group activities designed to link themes from this book
to leadership and to pharmacy practice. In addition,
students were divided into small groups to prepare and
deliver a skit based on a scenario relevant to pharmacy
that illustrated principles described in The Fred Factor
(Table 4).
A series of team-building games addressed the third
theme. These group activities were selected to engage
students in functions where teamwork is necessary for
the most effective outcome or where clear communica-
tion is critical. Each activity was facilitated by a pharmacy
practice resident. Time was allotted within each activity
for a short debriefing session where the facilitator helped
students articulate the important teamwork concepts il-
lustrated by the activity. An overview of the team-building
games utilized is provided in Table 5.
The fourth theme focused on internalizing the need
for self-reflection. The Fred Factor was an important
contributor to this theme. In addition, clips from the
Table 3. Pre- and Post-Retreat Reflection Questions
Pre-Retreat Questions
Students prepare and turn in written answers to the following questions after reading The Fred Factor and prior to the start of the
Retreat:
d How have you made a difference in the world?
d As you look forward, how will you make a difference in the world?
d How will you create value for others as a pharmacist?
d How can you optimize your time at the College of Pharmacy by ‘‘reinventing’’ yourself for as a Fred?
Post-Retreat Questions
d What did I learn about myself this weekend?
d What is the one most important change that could be made in the practice of pharmacy? How will this change occur? What role
will I play and what role will my colleagues play?
d What am I committed to do because of this weekend?
d How can I ‘‘become a Fred’’ at the College of Pharmacy?
American Journal of Pharmaceutical Education 2009; 73 (3) Article 48.
4
movie About Schmidt were viewed over the course of the
weekend, telling the story of an individual who has
reached his retirement and is reflecting on the dreams
and aspirations he had when he was young. Students
learned that the protagonist regrets how he did not make
the most of his opportunities to achieve those dreams.
Armed with the empowering stories of Fred and Schmidt,
students were sent ‘‘into the woods’’ for an extended re-
flection period, which was supported by a reflection guide
(Table 3). During this reflection, students were asked to
write a letter to themselves that outlined a personal com-
mitment to making a difference in health care. These
personal letters were submitted to the instructors in
a sealed envelope and mailed back to students 1 month
after the retreat to remind students of the experience and
their commitment.
Several points of follow-up were designed into the
program. About 10 days after the retreat, all participants
received a bookmark, reiterating the principles from The
Fred Factor, in their campus mailboxes. Approximately
30 days following the retreat, students received the letter
written to themselves in the mail. At this same time, stu-
dents were invited to participate via e-mail in a post retreat
survey.
Retreat Facilitators
Three faculty members with experience teaching
leadership, as well as leading change within different
pharmacy settings, served as the retreat facilitators. In
addition to these faculty members, 4 pharmacy practice
residents participated in the retreat in a blended learning/
facilitating role. Residents served as facilitators for
the group team-building games but also as examples of
the ‘‘transition’’ from student to practitioner. Resident pre-
sence and participation in activities and discussions
enhanced the ability of students to see connections be-
tween retreat themes and the work that they would engage
in after graduation.
Since design of the retreat was highly participatory,
with student learning occurring almost entirely through
self- and group discovery, faculty members served pri-
marily as facilitators and provided very little direct in-
struction. To create this type of learning environment,
numerous learning activities were developed and significant
preparation time was invested in defining the flow of the
retreat prior to its initial offering.
Use of evaluative course information was reviewed
and exempted from full committee review by the Univer-
sity of Minnesota Institutional Review Board Human
Subjects Committee.
EVALUATION
Forty-five students registered to attend the fall 2007
leadership retreat; however, 3 students were ultimately
unable to attend due to unexpected circumstances. Thirty-
five of the 42 participants were from the College’s Twin
Cities campus and 7 from the Duluth campus. Thirty-
one participants were in their third year of the PharmD
Table 4. Outline of Leadership Retreat Skit Assignment
Assignment Goals:
To exercise communication skills, specifically to:
d introduce a principle with clarity
d tailor your message to a specific audience
d generate buy-in to a principle
d make your message memorable
Directions: You have five minutes to convey a message creatively. Using a skit, and involving all members of your group, please
explain the most important principle that you learned from The Fred Factor. Assume your audience has not read it!




d 1st year students
d 4th year students
d Teaching assistants
d Pharmacy technicians
Evaluation: Each group will be evaluated by the other groups and the faculty based upon:
d Clarity of the message (How successful were you at conveying the most important principle?)
d Fit to audience (How well did you know your audience and connect with their needs/interests?)
d Motivation (How convincing and motivational was your message?)
d Memorability (How well did you use creativity to make sure your message is remembered?)
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program, 7 attendees were in their fourth year, and 4 were
in their second year. Because this learning opportunity
was concentrated into a 28-hour experience and the
themes were facilitated through self-discovery, assess-
ment was from student self-reported learning, in addi-
tion to instructor review of pre-retreat work and direct
observation.
The pre-post retreat evaluation consisted of several
Likert-type statements. The evaluation was presented to
retreat participants during the registration process, prior
to receiving the pre-retreat assignment, and then again
approximately 30 days following the Retreat. The same
statements were used in both assessments, allowing facil-
itators to assess changes in student perceptions. Forty-two
participants (100% of attendees) completed the pre-
retreat evaluation and 19 completed (45% of attendees)
the post-retreat evaluation. Two additional mechanisms
were used for evaluation: (1) a student-led group evalua-
tion at the conclusion of the retreat, and (2) evaluative
questions included in a course evaluation for students
enrolled in the Leading Change in Pharmacy course.
The student-directed group evaluation was com-
pleted onsite at the conclusion of the retreat. Two student
facilitators were chosen to lead this group evaluation
without the presence of the retreat facilitators. Finally,
27 of the 42 retreat participants were enrolled in the elec-
tive course Leading Change in Pharmacy, and because the
retreat served as a component of this course, evaluative
questions related to the retreat were included in the final
course evaluation.
Theme 1: Recognizing the Ability to Lead
Regardless of Position or Title
After leading a discussion to examine student percep-
tions of leadership myths, such as ‘‘leaders are born not
made,’’ ‘‘leadership comes from the top down,’’ and
‘‘charisma is a prerequisite for leadership,’’ retreat facil-
itators introduced leaders as people who create positive
change and motivate others to participate in that change
regardless of position or title. In the post-retreat evalua-
tion, students were asked: ‘‘In your estimation, what were
the benefits of the retreat to others (ie, other individuals,
Table 5. Summary of Team-Building Activities Used in a Leadership Retreat for Pharmacy Students
Activity Name Team Concept/Skill Activity Description
Insanity d Thinking Win-Win Participants are divided into four groups and each is
given a hula hoop. Objects are scattered on the
ground and the objective is to get all the objects
placed in each hula hoop. Groups must move
beyond competition with each other to work
together to align their hula hoops together to
contain all the objects.
d Recognizing opportunities for
cooperation vs. competition
d Trusting team members
‘‘Toxic Waste’’ d Use of team strategy and planning Participants utilize bungee cords and ropes to move
a bucket of balls, considered toxic waste, from one
location to another while maintaining a circular
zone of eight feet around the bucket. If participants
cross this line or the balls spill, ‘‘radiation
exposure’’ is the result.
d Focusing on the task and the team
d Responding to unanticipated challenges
5 Pointed Star d Working within boundaries Students are expected to convert a 20 foot diameter
circle of rope into a five pointed star. Students are
allowed to plan a strategy prior to touching the
rope, however, when students begin touching the
rope, no one is allowed to verbally communicate.
Additional barriers such as blindfolding may be
incorporated.
d Using alternatives to verbal
communication
Calculator d Learning from team experiences Participants must collectively touch a series of 20
numbers in a circle with each member touching
at least one number and each number being
touched only once. This must be done in the shortest
amount of time possible. Multiple chances are given.
d Refining initial plans through discussion
and feedback
Mine Field d Trusting in partners Students are paired with one student walking through
an obstacle course blindfolded while their partner
stays in the periphery directing them to avoid ‘‘mines.’’
d Finding communication strategies that
work in partnerships
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classes, campuses, organizations, student body, col-
lege)?’’ Several responses suggested that the concept of
leadership regardless of position was a benefit to them-
selves or other participants. These comments included:
‘‘Being a leader doesn’t mean just being the one in
charge.’’ ‘‘Seeing the potential to lead in their fellow
colleagues that are not necessarily in the forefront of lead-
ership roles within the student organizations.’’
In addition, 77% of pre-retreat respondents moder-
ately or strongly agreed that: ‘‘As a new practitioner, I
will be able to shape my practice environment regardless
of my role, position, or title.’’ Moderate and strong agree-
ment to this statement increased to 95% among post-
retreat respondents (Table 6).
Theme 2: Passionate Commitment to Excellence
and Professional Service
This theme was initially introduced via the pre-retreat
reflection assignment that asked students to consider how
they anticipated making a difference and creating value
through their work as a pharmacist. Eighty-nine percent
of both pre- and post-retreat respondents indicated that
they believed they could begin to effect change in the
profession as a student (Table 5).
Furthermore, at the conclusion of the retreat, students
went on to outline changes they wished to see. A student-
led group evaluation of the retreat produced action items
including: (1) bring a positive attitude back to college; (2)
recognize ‘‘Freds’’ around school – find ways to do this
weekly/monthly at Minnesota Pharmacy Student Alliance
meetings; (3) create a ‘‘Thank You Board’’ to recognize
students and faculty members for ‘‘Fred-like’’ service; and
(4) have each student sign and give their copy of The Fred
Factor to a peer.
Theme 3: The Power of Relationship Building
and Team Work
Via team-based problem-solving activities, group
discussion and performance of skits, students were ex-
posed to the importance and value of building relation-
ships and working as a team. This was evident within and
across campuses from observation of interactions during
the scheduled activities, but also around an evening bon-
fire and during recreation.
On the post-retreat survey instrument, students were
asked to comment on the benefit of the retreat to them
personally. Seven respondents (37%) spontaneously
reported the value of meeting others, particularly from
other classes or the alternate campus. In responding to
the question ‘‘what were the benefits of the retreat?’’ sev-
eral participants highlighted learning from their peers and
the opportunity to network with students from different
years of the PharmD program and across campuses. In
addition, several students commented informally to the
facilitators that they saw the relationship-building aspects
of the retreat being important in other areas of the Col-
lege’s professional program. In particular, students indi-
cated that using a retreat format for the College’s
incoming student orientation program would likely in-
crease positive relationships between students across
campuses.
Theme 4: Internalizing the Importance
of Self-Reflection
Self-reflection was an important component of the
retreat. Self-reflection opportunities spanned the pre-
retreat assignment and small group activities and culmi-
nated with the extended reflection time at the end of the
retreat. As much of this reflection was intended to be






Leadership can be learned. Leaders are not just ‘‘born.’’ 82 95
As a new practitioner, I will be able to shape my practice environment
regardless of my role, position or title.
77 95
I can begin affecting change in the profession as a student. 89 89
I have a desire to make a difference in the profession. 95 95
In order to have the greatest effect on the profession, I am committed to
‘‘re-inventing myself’’.
64 68
I can name a pharmacist that I consider a role model for my future career
as a pharmacist.
78 85
Collegial relationships will play an important role in my ability to
change practice.
87 95
aPercent of students strongly and moderately agreeing
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highly personal, evidence of self-reflection was not col-
lected, maintaining this as a private activity.
In the students’ group evaluation of the retreat, the
opportunity for reflection was cited as an aspect of
the retreat that they appreciated. In addition, in the post-
retreat evaluation, respondents were asked to comment on
the benefit of the retreat to them personally. Eleven (58%)
respondents spontaneously commented on reflection in
this open-ended response, with individuals noting that
they often do not take the time to engage in reflection.
Further, they stated that the manner in which the retreat
removed distractions and created an environment condu-
cive to reflection was highly valuable.
Student-led Group Evaluation
Feedback received from the student-led group evalu-
ation of the retreat included aspects of the retreat that
participants appreciated and areas/ideas for improve-
ment. For example, even though students expressed mild
discontent when the skit assignment was introduced, it
ended up being one of the activities participants appreci-
ated most. Participants also appreciated the variety
of activities, including social activities, the timing of
the retreat in early fall, the 28-hour length, not being
given an agenda (something that concerned some partic-
ipants early on), and, as stated above, the opportunity for
reflection.
Ideas for change included potentially inviting
faculty members (not just the presenters), creating more
opportunities to be outdoors, ‘‘going a little lighter on
the Fred theme,’’ and considering an inter-professional
retreat.
Aside from faculty time, the retreat was not prohibi-
tively expensive to offer. For about 50 individuals, costs
for the retreat were approximately $2700, which included
food, housing and meeting space. An initial financial in-
vestment was made in some materials used for the team-
building games.
DISCUSSION
In addition to the unique content, the retreat’s struc-
ture was a combination of didactic, experiential, and self-
directed learning. The didactic portions of the retreat
included mini-lectures combined with individual and
group activities. Experiential learning took place during
the team-building activities and facilitated debriefing.
Students experienced the power of a team by working
together and then examining the dynamics of the team.
Self-directed learning was accomplished through use of
a popular film to stimulate reflection and writing, which
culminated in a letter describing a personal commitment
to engage in excellence. The retreat was also designed to
extend beyond the scheduled 28 hours to foster further
reflection and review of retreat content.
Response Rate
Several factors may have contributed to the 45% re-
sponse rate to the online post-retreat evaluation. First, the
online evaluation was not conducted until 30 days follow-
ing the retreat, after the reminder bookmark and letter
were delivered. As a result, the evaluation was delivered
at midterm of the fall semester, when many other
demands were competing for students’ attention. In addi-
tion, students already had the opportunity to discuss the
retreat with their peers and provide feedback to the
instructors via a student led group evaluation immediately
following the retreat. Finally, using an online survey in-
strument for the evaluation may have contributed to
a lower response rate. Studies have shown that in-class
surveys result in higher response rates.10 However, re-
lated research has compared online and traditional in-
class evaluation means and demonstrated that even
though an online course evaluation may have lower re-
sponse rates there was not an affect on mean scores.11
Summary of Student Evaluations
The retreat increased the proportion of students who
strongly or moderately agreed that ‘‘leadership can be
taught’’ and that they would be able to shape practice
regardless of position. Although attending the retreat
did not increase student perceptions of their ability to
affect change as students, this can be attributed in part
to students’ already high level of agreement (95% of
respondents strongly or moderately agreeing) with this
statement on the pre-retreat survey (Table 5).
Personal commitment to change was assessed by
investigating commitment to ‘‘re-inventing oneself,’’
which was a concept discussed in The Fred Factor.
Changes pre- and post-retreat were minimal. As a result,
this aspect of the retreat and students’ understanding of
the question require further consideration.
Although the retreat did not address role models
specifically, the discussions on leadership and requests for
examples likely brought role models to mind. This may
partially account for the increase in the proportion of
respondents strongly and moderately agreeing post-retreat.
The retreat created camaraderie among the partici-
pants. A camp environment allowed time for volleyball
and dodge ball, among other activities. Casual conversa-
tions occurred over meals and the bonfire, allowing stu-
dents to see their colleagues as people, not just future and
current practitioners. In particular, the retreat was a rare
opportunity for extended time together for students from
2 campuses.
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Though not assessed in the pre- and post-retreat eval-
uations, the number of spontaneous comments highlight-
ing the value and importance of self-reflection was
notable. From an instructional design perspective, self-
reflection was recognized as a necessary step in internal-
izing one’s commitment to excellence. However, it was
not anticipated that students would see reflection as
a highlight of the program. These comments suggest that
future offerings of this retreat should evaluate the role of
reflection more formally.
Elements of Success
Reflecting on the overall planning and delivery of the
retreat, several elements of the retreat can be highlighted
that contributed significantly in achieving success. Indi-
viduals seeking to develop a similar event should consider
these.
The number of facilitators present, as well as the ex-
perience of this group, was essential for success. Manag-
ing the logistics and content of a 28-hour program is
significant. Having at least 2 facilitators allowed for fac-
ulty breaks and adequate staffing to circulate among
groups of this size. Facilitators should not only have a pas-
sion for the development of leadership skills in students,
they must have a thorough knowledge of the designated
leadership materials and be able to present these materials
in the context of the current and future state of pharmacy
practice. Furthermore, it is important for facilitators to be
able to speak to both the positional and non-positional
aspects of leadership through personal experience. Phar-
macy residents were also excellent additions to the
staff for the retreat, developing and delivering the team-
building games, participating as members of groups,
and sharing their leadership experience during a short
presentation.
With respect to facilities, identifying a location
where students can be housed overnight, and engage in
both academic and social activities, was critical. Securing
a location away from campus that promoted a sense of
relaxation, ‘‘togetherness,’’ and time to reflect contrib-
uted greatly.
Finally, advanced planning was vital. The retreat
was a significant undertaking with numerous logistical
requirements. The right site at an appropriate cost had
to be identified. While many sites might be feasible, the
restrictiveness of student, faculty, and site calendars made
scheduling extremely difficult. In addition, there were
instructional materials to be produced, media require-
ments, meals to be planned and team-building games to
be organized. Faculty facilitators began planning for the
retreat months in advance, identifying and visiting sites to
identify a quality location. Preparation of the agenda and
learning materials began in earnest nearly 2 months prior
to the retreat, knowing that participants would need time
to complete a pre-retreat assignment. The availability of
administrative support to assist with student communica-
tions and registrations, communications with the retreat
center staff, organizing materials to bring to the site, etc,
would be most helpful to faculty facilitators. Certainly the
workload for delivering the retreat a second time is de-
creased, particularly with respect to preparing for content
delivery and activities; however, many of the logistical
elements remain with each offering.
Future Implications
Having the experience and evaluative information
from the first delivery, potential changes for future offer-
ings are being considered, such as removal of one ‘‘Fred-
based’’ activity in response to the student-led group sug-
gestion to ‘‘go a little lighter on the Fred theme.’’ While it
is expected that the goal and desired outcomes originally
outlined will remain the same, new resources, which may
allow for an even stronger experience for students, will
continue to be reviewed. In particular, the addition of
a mini-lecture on team building is also being considered.
A second annual retreat with a different purpose
has recently been added to efforts focused on leadership
development. While an ‘‘open access’’ retreat in the fall
semester focusing on non-positional leadership will con-
tinue to be available to all pharmacy students, the authors
also have developed a retreat that addresses organiza-
tional leadership. This retreat is directed at newly elected
student organization leaders and is delivered in the late
spring/early summer, and also uses the overnight retreat
vehicle. Initial observations and feedback from partici-
pants has indicated that each retreat is distinctive and
there is a need and desire for both to continue, creating
a complementary approach to leadership development.
Finally, because of the students’ perceived value of
the retreat atmosphere for facilitating networking and un-
derstanding across campuses, several student participants
of this retreat worked to adapt the College’s traditional
orientation for incoming students to utilize a similar re-
treat format. This revised orientation format was deliv-
ered during the summer of 2008.
SUMMARY
An open access, dual-campus leadership retreat was
developed and implemented. Four themes focused on:
leadership regardless of position or title, the need for
passionate commitment to excellence, the importance of
teamwork, and the value of self-reflection. The design
of didactic, experiential, and self-study components, in-
cluding pre-retreat work and post-retreat reminders,
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was essential to the retreat’s success. The cost of the re-
treat was manageable and student response to the retreat
was positive, with additional feedback for improvement.
The retreat was successful in unanticipated ways, in-
cluding generating student dialogue and collegiality.
The success of the retreat is an impetus for continued
use of this format for commitment to excellence program-
ming and also in addressing additional leadership topics
and audiences.
ACKNOWLEDGMENTS
The authors wish to acknowledge the support of
Wal-Mart Stores, Inc, for providing an endowed gift to
the University of Minnesota College of Pharmacy sup-
porting student leadership development. This gift sup-
ported the costs associated with the leadership retreat
and the acquisition of resources used in the development
of instruction.
REFERENCES
1. Wells BG. Leadership: Our hope for transformation. Am J Pharm
Educ. 2002;66:436-9.
2. Leadership: the nexus between challenge and opportunity. Reports
of the 2002-03 Academic Affairs, Professional Affairs, and Research
and Graduate Affairs Committees. Am J Pharm Educ. 2003;67(3):
Article S5.
3. Accreditation Standards and Guidelines for the Professional
Program in Pharmacy Leading to the Doctor of Pharmacy Degree.
Accreditation Council for Pharmacy Education. Available at: http://
www.acpe-accredit.org/pdf/ACPE_Revised_PharmD_Standards_
Adopted_Jan152006.DOC. Accessed February 6, 2009.
4. Stoller JK, Rose M, Lee R, Dolgan C, Hoogwerf BJ. Teambuilding
and leadership training in an internal medicine residency training
program. J Gen Intern Med. 2004;19(6):692-7.
5. Watson S, Vasilieva E. ‘‘Wilderness Thinking’’: inside out
approach to leadership development. Ind Commercial Thinking.
2007;35(5):242-5.
6. Chesnut RJ, McDonough R, Moulton J. Student leadership
conferences: collaborative approach framework for state
associations and colleges of pharmacy. Am J Pharm Educ.
1997;61(4):98S.
7. Fassett WE, Nelson SD, Murphy NL, Gross DE, Kaye S. A
successful pharmacy student leadership conference. ASHP Midyear
Clinical Meeting, 2002;37(DEC):P-185.
8. McKenzie MW, Klapp D, Wood T, Pevonka P, Schwartz M.
Enhancing leadership in pharmacy students and alumni: role of
annual leadership conferences. Am J Pharm Educ. 1995;59(4):116S.
9. Purcell RK. Creation of a TSHP pharmacy spirit weekend. ASHP
Midyear Clinical Meeting, 1997;32(Dec):AS3.
10. Dommeyer CJ, Baum P, Hanna RW, Chapman KS. Gathering
faculty teaching evaluations by in-class and online surveys: their
effects on response rates and evaluations. Assess Eval Higher Educ.
2004;29(5):611-23.
11. Layne BH, DeCristoforo JR, McGinty D. Electronic versus
traditional student ratings of instruction. Res Higher Educ.
1999;40(2), 221-32.
American Journal of Pharmaceutical Education 2009; 73 (3) Article 48.
10
